
Curriculum Map & Pacing Guide 

United States History  

Course Description: The purpose of this course is to provide students with the modern historical framework and factual background to understand issues going on in the United States and world today. The course 
will also help them develop the research, writing, and thinking skills necessary to become informed citizens who are able to take action.  
The course is organized thematically around essential questions. In each unit students will: 1) Develop a deeper understanding of events, themes, and concepts that serve as examples for the current world; 2) Study 
at least one historical case study of this concept/theme in action – these case studies are drawn from the state frameworks; 3) Apply knowledge of past events and themes to current events and develop informed 
opinions. 

STANDARDS 
Connecticut College, Career, and Civil Life (C3) Social Studies Standards 
 
Dimension 1: Developing questions and planning inquiry 
D1.1.9-12. Explain how a question reflects an enduring issue in the field. 
D1.2.9-12. Explain points of agreement and disagreement experts have about interpretations and applications of disciplinary concepts and ideas associated with a compelling question. 
D1.3.9-12. Explain points of agreement and disagreement experts have about interpretations and applications of disciplinary concepts and ideas associated with a supporting question. 
D1.4.9-12. Explain how supporting questions contribute to an inquiry and how, through engaging source work, new compelling and supporting questions emerge. 
D1.5.9-12. Determine the kinds of sources that will be helpful in answering compelling and supporting questions, taking into consideration multiple points of view represented in the sources, the types of sources 
available, and the potential uses of the sources. 
CCSS Alignment - CT Core Standards Grades 11-12: CCSS.ELA-Literacy.RH.11-12.1, CCSS.ELA-Literacy.WHST.11-12.7  Key academic vocabulary: questioning, argument, explanation, point of view 
 
Dimension 2: Change, Continuity, and Context 
D2.His.1.9-12. Evaluate how historical events and developments were shaped by unique circumstances of time and place as well as broader historical contexts.  
D2.His.2.9-12. Analyze change and continuity in historical eras. 
D2.His.3.9-12. Use questions generated about individuals and groups to assess how the significance of their actions changes over time and is shaped by the historical context. 
D2.His.4.9-12. Analyze complex and interacting factors that influenced the perspectives of people during different historical eras. 
D2.His.5.9-12. Analyze how historical contexts shaped and continue to shape people’s perspectives. 
D2.His.6.9-12. Analyze the ways in which the perspectives of those writing history shaped the history that they produced. 
D2.His.7.9-12. Explain how the perspectives of people in the present shape interpretations of the past. 
D2.His.8.9-12. Analyze how current interpretations of the past are limited by the extent to which available historical sources represent perspectives of people at the time. 
D2.His.9.9-12. Analyze the relationship between historical sources and the secondary interpretations made from them. 
D2.His.10.9-12. Detect possible limitations in various kinds of historical evidence and differing secondary interpretations. 
D2.His.11.9-12. Critique the usefulness of historical sources for a specific historical inquiry based on their maker, date, place of origin, intended audience, and purpose. 
D2.His.12.9-12. Use questions generated about multiple historical sources to pursue further inquiry and investigate additional sources. 
D2.His.13.9-12. Critique the appropriateness of the historical sources used in a secondary interpretation. 
D2.His.14.9-12. Analyze multiple and complex causes and effects of events in the past. 
D2.His.15.9-12. Distinguish between long-term causes and triggering events in developing a historical argument. 
D2.His.16.9-12. Integrate evidence from multiple relevant historical sources and interpretations into a reasoned argument about the past. 
D2.His.17.9-12. Critique the central arguments in secondary works of history on related topics in multiple media in terms of their historical accuracy. 
CCSS Alignment - CT Core Standards 11-12: CCSS.ELA-Literacy.RH.11-12.1-10, CCSS.ELA-Literacy.WHST.11-12.7 Key academic vocabulary: analysis, argument, evidence, questioning 



 
Dimension 3: Gathering and Evaluating Sources 
D3.1.9-12. Gather relevant information from multiple sources representing a wide range of views while using the origin, authority, structure, context, and corroborative value of the sources to guide the selection. 
D3.2.9-12. Evaluate the credibility of a source by examining how experts value the source. 
D3.3.9-12. Identify evidence that draws information directly and substantively from multiple sources to detect inconsistencies in evidence in order to revise or strengthen claims. 
D3.4.9-12. Refine claims and counterclaims attending to precision, significance, and knowledge conveyed through the claim while pointing out the strengths and limitations of both. 
CCSS Alignment - CT Core Standards Grades 11-12: CCSS.ELA-Literacy.RST.11-12.1-10, CCSS.ELA-Literacy.WHST.11-12.1, CCSS.ELA-Literacy.WHST.11-12.2, CCSS.ELA-Literacy.WHST.11-12.7-10 Key academic 
vocabulary: argument, sources, evidence, claims, counterclaims 
 
Dimension 4: Communicating Conclusions 
D4.1.9-12. Construct arguments using precise and knowledgeable claims, with evidence from multiple sources, while acknowledging counterclaims and evidentiary weaknesses. 
D4.2.9-12. Construct explanations using sound reasoning, correct sequence (linear or non-linear), examples, and details with significant and pertinent information and data, while acknowledging the strengths and 
weaknesses of the explanation given its purpose (e.g., cause and effect, chronological, procedural, technical). 
D4.3.9-12. Present adaptations of arguments and explanations that feature evocative ideas and perspectives on issues and topics to reach a range of audiences and venues outside the classroom using print and oral 
technologies (e.g., posters, essays, letters, debates, speeches, reports, and maps) and digital technologies (e.g., Internet, social media, and digital documentary). 
D4.4.9-12. Critique the use of claims and evidence in arguments for credibility. 
D4.5.9-12. Critique the use of the reasoning, sequencing, and supporting details of explanations. 
D4.6.9-12. Use disciplinary and interdisciplinary lenses to understand the characteristics and causes of local, regional, and global problems; instances of such problems in multiple contexts; and challenges and 
opportunities faced by those trying to address these problems over time and place. 
D4.7.9-12. Assess options for individual and collective action to address local, regional, and global problems by engaging in self-reflection, strategy identification, and complex causal reasoning. 
D4.8.9-12. Apply a range of deliberative and democratic strategies and procedures to make decisions and take action in their classrooms, schools, and out-of-school civic contexts. 
CCSS Alignment - CT Core Standards Grades 11-12: CCSS.ELA-Literacy.RST.11-12.1, CCSS.ELA-Literacy.WHST.11-12.1-8 Key academic vocabulary Key academic vocabulary: argument, explanation, sources, 
evidence, claims, counterclaims, visually/visualize, credibility 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



UNIT 1 ENDURING UNDERSTANDINGS CONTENT LESSONS & ASSESSMENTS INSTRUCTIONAL STRATEGIES 
Role of the Government 
in Citizens’ Social and 
Economic Lives  
 
 
Pacing:  1 month 
 
 
 
 

Essential Questions 

 How do beliefs about the role of 
government change along the political 
spectrum?  

 How do liberal and conservative leaders 
disagree as to how to solve economic and 
social problems?  

 What is the right role of government in 
citizens’ social and economic lives? 
 

Case Studies: 
 
• The Gilded Age (Progressivism) 
• The Great Depression & the New Deal 
• Lyndon B. Johnson’s Great Society 
• The Reagan 1980’s and Conservative 

Movement  
• The State of the Union in the 21st Century  

 

DBQ: Was Andrew Carnegie a Robber Baron 
or a Captain of Industry? (D4.1.9-12, D4.2.9-
12) 

DBQ: Why did Nativist groups oppose free 
and unrestricted immigration to the United 
States between 1890-1920?  
 
“Immigration: The 1882 Chinese Exclusion 
Act” from the Stanford History Education 
Group (SHEG) 
 
Progressivism: Where Will You Put Your 
Million Dollars? (US Mini Q) 
 
Prohibition: Why Did America Change Its 
Mind? (US Mini Q) 
 
Primary Source Analysis–Analyze excerpts 
from the 1906 novel The Jungle in order to 
illustrate the need for social reforms during 
the Progressive Era.  
 
Primary Source Analysis–Analyze various 
Jacob Riis images from his 1890 book How 
the Other Half Lives in order to illustrate the 
work of muckrakers. 
 
DBQ What Caused the Great Depression? 
(US) 
 
What Caused the Dust Bowl? (US Mini Q) 
 
Political Cartoons- Analyze political cartoons 
from the Depression era to determine the 
perception of various Americans during this 
time. 
 

 



“New Deal SAC: Was the New Deal a success 
or failure?” Stanford History Education 
Group (SHEG) 
 
“Social Security: Which historical account of 
Social Security is more accurate?” (SHEG) 
 
Primary Source Analysis-Interpret 
photographs of the era such as those taken 
by Dorothea Lange (using I SEE/I THINK/I 
WONDER or other visual thinking strategy) 
 
Primary Source Analysis - Music-Analyze 
Dust Bowl ballads from Woody Guthrie 
(APPARTS or LOC Sound Recording Analysis 
worksheet). 
 
DBQ: Why did a segment of American 
groups strongly oppose the New Deal, 1933-
1939? 
 
“Great Society: Was the Great Society a 
success?” (SHEG) 
 
 

Concepts & People:  Immigration, Social Mobility, Capitalism, Invention and Innovation, Industrialization, Urbanization, Robber Barons, Trustbusting, Labor Unions, 16th Amendment, Great Depression, New 
Deal, Great Society, Reagan Revolution, Conservation, NAFTA, Affordable Care Act 
 

UNIT 2 ENDURING UNDERSTANDINGS CONTENT LESSONS & ASSESSMENTS INSTRUCTIONAL STRATEGIES 
The Role of the United 
States in World Affairs 
 
 
Pacing: 1 month 

 

Essential Questions: 

 What is the proper role of the US in world 
affairs?  

 What are examples of “hard” and “soft” 
power and when should the US use them 
in the current world? 

 What different Presidential Doctrines 
have guided US foreign policy? What is 
your Doctrine?  

Case Studies:  
 
• Age of US Imperialism   
• World War One  
• World War Two   
• The Cold War: Korea, Vietnam  
• The US in the 21st Century  

 

DBQ: To what extent was U.S. Imperialism as 
a policy, between 1890 and 1914 compatible 
with democracy? 
 
Should the United States Have Annexed the 
Philippines? (US Mini Q) 
 
Political Cartoons- Interpret a political 
cartoon relating to the Spanish American 

 



 When, if ever, is war just?  

 

 

 

 

 

 

 

 

 

 

War (using I SEE/ I THINK/ I WONDER, 
SOAPStone or APPARTS). 
 
Primary Source Analysis–Analyze various 
propaganda techniques (i.e. War Posters, 
Music) to determine their impact and 
effectiveness. 
 
“U.S. Entry into World War I: Why did the 
U.S. enter WWI?” (SHEG) 
 
“How Should We Remember the Atomic 
Bomb?” activity from the Stanford History 
Education Group (SHEG) 
 
Why Did the Japanese Bomb Pearl Harbor? 
(US Mini Q) 
 
Primary Source Analysis– Students listen to 
Franklin D. Roosevelt’s Day of Infamy Speech 
(provide transcript) in order to evaluate his 
leadership in time of crisis. 
 
Primary Source Analysis– War time 
propaganda posters. (using I SEE/ I THINK/ I 
WONDER, APPARTS) 
 
The Geography of the Cold War: What Was 
Containment? (US Mini Q) 
 
“The Cuban Missile Crises: Why did the 
Soviets Pull Their Missiles Out of Cuba?” 
activity from the Stanford History Education 
Group (SHEG) 
 
“Who was primarily responsible for the Cold 
War – the United States or the Soviet 
Union?” activity from the Stanford History 
Education Group (SHEG) 
 



“Who started the Korean War?” activity 
from the Stanford History Education Group 
(SHEG) 
 
“How and why did the United States fight 
the Cold War in Guatemala?” activity from 
the Stanford History Education Group 
(SHEG) 
 
 

Concepts & People:  Manifest Destiny; Expansionism; Theodore Roosevelt; Monroe Doctrine; Roosevelt Corollary; Spanish American War; Philippine American War; WWI; WWII; Cold War; Nuclear Arms Race; Proxy 
Wars (Korea, Vietnam); Persian Gulf War; War in Afghanistan, War in Iraq 

UNIT 3 ENDURING UNDERSTANDINGS CONTENT LESSONS & ASSESSMENTS INSTRUCTIONAL STRATEGIES 
The American 
Homeland During 
Times of International 
Crisis  
 
Pacing:  1 month 
 
 

Essential Questions: 

 Is the government justified in violating 
your Constitutional rights in the name of 
security during a time of crisis?  

 What role does fear play in domestic 
policy during times of crisis?  

 

Case Studies:  
 
• The Red Scare of the 1920’s   
• Japanese Internment in WWII  
• McCarthyism and the Second Red Scare  
• The Patriot Act and the War on Terror  

  

 
“Sedition in WWI: Were critics of WWI anti-
American?” Activity from Stanford History 
Education Group (SHEG)  
 
“Palmer Raids: What caused the Palmer 
Raids?” (SHEG) 
 
“Japanese American Incarceration: Why did 
the U.S. government incarcerate Japanese 
Americans during WWII?” (SHEG) 
 
 
 

 

Concepts & People:  Espionage Act of 1917, Selective Service Act of 1917, Sedition Act of 1918, Eugene Debs, Executive Order 9066, Korematsu v. US, Julius and Ethel Rosenberg, Alger Hiss, Joseph McCarthy, “missile 
gap,” NY Times v. Sullivan, Tinker v. Des Moines, Pentagon Papers, USA Patriot Act,  

UNIT 4 ENDURING UNDERSTANDINGS CONTENT LESSONS & ASSESSMENTS INSTRUCTIONAL STRATEGIES 
 
Roles of Individuals and 
Groups Working 
towards a More Perfect 
Union 
 
Pacing: 1 month 
 

Essential Questions: 

 What is the “American Dream” and is it 
equally achievable for all?  

 What groups have fought for social 
change and what methods did they use? 
How have these groups influenced other 
groups fighting for change?  

Case Studies:  
 

• African American Civil Rights from 
Reconstruction to Present Day  

• Woman’s Rights Movement   
• Groups Fighting For Opportunity &  

Change in the 21st Century  

 
“Chronology: Civil Rights in the 20th Century 
- How do historical letters fit into the history 
of the African American Civil Rights 
Movement in the 20th century?” (SHEG) 
 
“Little Rock Nine” (SHEG) 
 

·  

 

 



 
 

 How effective have different individuals 
and groups been at making change?  

(Immigrants, LGBTQ, Hispanic, Native 
American, etc.)  
  

  
  
  

  

“Montgomery Bus Boycott: Why did the 
Montgomery Bus Boycott succeed?” (SHEG) 
 
DBQ – “Martin Luther King and Malcolm X: 
Whose Philosophy Made the Most Sense for 
America in the 1960s?”  
 
 
“Public Housing: Was the development of 
public housing in Newark after World War II 
a success?” (SHEG) 
 
“Was JFK a strong supporter of civil rights 
for African Americans?” (SHEG) 
 
“Why did many Americans oppose the 
Vietnam War?” (SHEG) 
 
“Stonewall Riots: What caused the 
Stonewall Riots?” (SHEG) 
 
“Women in the 1950s: Is the image of the 
happy 1950s housewife accurate?” (SHEG) 
 
“Equal Rights Amendment: Was the Equal 
Rights Amendment unpopular in the 
1970s?” (SHEG) 
 
DBQ – “Why was the Equal Rights 
Amendment Defeated?”  
 

Concepts & People: suffragettes, 19th Amendment, Jim Crow, Plessy v. Ferguson, “separate but equal,” Harlem Renaissance, Marcus Garvey, NAACP, Thurgood Marshall, Brown v. Board of Ed., Rosa Parks, Martin 
Luther King, Jr., Malcolm X, Civil Rights Movement, Civil Rights Acts, Black Panthers, Cesar Chavez, United Farmworkers Union, Seneca Falls Convention, Betty Freidan, The Feminine Mystique, Title IX, Gloria Steinem, 
Angela Davis, Rachel Carson, Ralph Nader, Three Mile Island, climate change, Marsha Johnson, Stonewall 
 

 


